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some school should solve the problem of how properly to codrdin;
all these activities? Such a school and any school that would sol
any of the other problems named would help to give human being,
more life and would do something for the progress of manking

Behold society as it exists in the United States! Here we haye
men working in mines under ground, in the forests on the hill
and mountains, in mills and factories, in stores, on farms, on th
railways, and in offices. There are people who live in the counts ry
and people who live in cities ; people who live in spacious residences
and people who live in crowded tenements; young people, childrer
and old people; poor people and rich people; ignorant people :. d
educated people ; lazy people and ambitious people; sane people and
insane people; people of fine mentality and feeble-minded peo "":
law-abiding people and lawless people; virtuous people and licen:
tious people; temperate people and intemperate people; well people
and sick people; selfish people and unselfish people; black people
and white people; people with long acquaintance here and new
comers; happy people and unhappy people; people who work for
themselves and people who work for others; teachers, preachers
doctors, lawyers, engineers, business men, politicians, bootleggers,
murderers, thieves, church members, Masons, Ku Klux Klanners
and so many others it would take too long to tell of them—all i
the same country, the same state, the same city! What a tas
to give the abundant life to such people—to control the unsocial,
to administer big enterprises, to codrdinate the activities of all,
prevent disease, to provide opportunity for the common man, {
raise the standard of living, to ensure peace, to advance knowledge
and culture, to make men think and act like brothers and children
of a common heavenly Father! Does not such a task need all tk Q:
resources of higher education? With such a task is there anything
else that higher education should undertake? '

II

How can colleges and universities solve such problems as the
foregoing and thereby teach society the art of fine living?

They cannot do it by means of extra-curricular activities.
the first place, the things which students do in extra-curricular
activities they do not need to go to college or university to lea
how to do, even if they were the important things of life. They
know how to do these things already. They do not need a higher
education to dance, or to attend movies, or to ride in autos, or to
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attend games and mass meetings, or to hold offices in such organi-
zations as student organizations, or even to play games. But these
things, in the second place, are not the important things of life,
and doing these things does not help them to live as they should
so far as concerns the important things of life, nor how to solve the

eat social problems. Extra-curricular activities have little rela-
tion to life. The American student in his leisure hours is con-
cerned not with social problems and current world movements,
put with his own petty transitory affairs. The motor route is not
the route to a true education.

Of all the extra-curricular activities, the most important is the
Greek letter fraternity, whose existence was provoked by the absence
of halls of residence in the small villages where most American
colleges originated. The growth of the fraternity in the institutions
of higher education in the United States has been phenomenal.
Today it exerts an influence over the time and conduct of its mem-
pers second only to the colleges and universities themselves, if
it has not assumed first place. It determines the attitude of its
members on moral and social questions with more finality than
classroom or pulpit. Fraternities are essentially social, not educa-
tional institutions. Originally they had a requirement of literary
work, and under faculty pressure they today are making a pretense
of helping to maintain scholarship, but for the most part this is
only a pretense. Their main ideal is not to assist the faculty in
teaching the subjects of the curriculum, but to maintain the prestige
of the fraternities as regards those things which have come to be
regarded as distinctly fraternity achievements. These are to beat
their rivals in pledging freshmen, to be more popular than their
rivals with the socially prominent girls on the campus, to give more
and better dancing parties than any other organization, to make
a better showing than their rivals in the number of representatives
they can get on athletic teams and into class and other student
offices, to maintain the best fraternity house on the campus, and to
do anything proper from the fraternity standpoint to make their
members and their fraternity conspicuous. I will leave to Ernest
W. Mandeville, Percy Marks, and Scott Fitzgerald the question of
the practice of drinking and the standard of morals in college fra-
ternities. Even if the charges made by these writers are not true,
the fact remains that most of the members of fraternities in going
to college have not joined the college but their fraternities. They
are not going to school for chemistry, physics, geology, biology,
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mathematics, English, metaphysics, sociology, economics, politic
science, and history, but for their fraternities and other extr
curricular activities. 1
Another most important extra-curricular activity is footba]
From a modest beginning this also has grown until it now -(
prominence on the college campus second only to that of the ’
lege fraternity. Starting with a desire of students to play game
with other students for fun and the joy of victory, it has develo
into an advertising and commercial enterprise, often overshadowin
the curricular enterprises and always a competitor with th
Coaches are hired, not to teach football to the student body,
to win football games. Students who are good players often
induced to go to college to play football, though they would n '1‘
have gone if they could not have played football. Menklej
and others have testified as to how the competition among schools
has often resulted in the hiring of students to play football. t
football players go to college some of them have so little interest
in their studies that they would never look at a textbook or atteng
class were it not for certain eligibility rules; some try to get away
with a minimum amount of study by choosing “snap” courses
some skip classes; and some even cheat in examinations.
are not concerned with the adaptation of conduct to the chang
conditions incident to a changing world order brought about
science and invention; they are satisfied if they can get credit
a touchdown. Students and outsiders are crowded into g |
stands and bleachers, not for the sake of their health, but for the
sake of profits and for the sake of advertising. Intercollegiate
football does not develop the physical as it should be developed.
Only a few individuals participate in it, and those few it ove
and overworks; the rest are mere spectators. Football has been
profitable, but in the past the profits have been used not for
cational purposes but for more football. Schools have advertis -‘
athletic victories until they have come to be judged by this standar
Prior to football games the entire student body is stirred into 2
frenzy by mass meetings. Football is so emphasized that only
few of the strongest or most mature are able during the height
of the season to think anything else. During the progress of the
games students sit in the grandstands, cheering and howling, not
to encourage good plays, but for the ulterior purpose of helpir 4
to win the game. After the game is over, if perchance their team
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wins, they celebrate in a sort of mental debauch. All of which

to show that some students at least are going to college for
football. They are not playing and watching football for the help
it will give them in their studies, but that it may take the place
of their studies.

There are many other important extra-curricular activities, but
time forbids the discussion of any more. The two which have
peen discussed will give some idea of the others. From the im-

rtance of these two in the lives of students an inference can be
made of the importance of all of them put together. When it is
not a fraternity event or an athletic contest, it is something else—
a mass meeting of a vaudeville, or a movie, or a billiard game, or
an automobile ride, or a committee meeting, or a rehearsal, or a
drill, or the like. There is a continuous program of student activ-
jties running throughout the entire school year. As a consequence,
today, in spite of the fact that they have so little relation to life
and to the true purposes of higher education, our colleges and
universities seem more concerned with extra-curricular activities
than with curricular activities.

The history of higher education in the United States may be
divided into three periods: (1) the classical period; (2) the elect-
ive period; and (3) the period of student activities.

Whatever elsé may be said about the classical period it was
thorough. It was for the few instead of for the many; it was
more of an end than a means; but it made gentlemen of culture
of the few and it truly developed their mental powers. However,
its limitations were so great that it had to give way to a period
better adapted to modern conditions and it was succeeded by the
period of elective studies, introduced by one of the greatest men
America has ever produced, Charles W. Eliot, late president of
Harvard University.

The elective system cured many defects of the classical system.
It broadened and enriched the curriculum. It made education some-
thing for the many instead of something for the few. It tended
to make education a means instead of an end. But, in the first
place, the elective System gave a wrong ideal to students, or, better,
the students obtained a wrong ideal while the elective system was
in vogue. It came into the world at the wrong time. It came when
the selfish doctrines of individualism, competition, and laisses-faire
were the order of the day. Hence, while it made education a means,
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it made it a means of individual, not social, advancement. Stu,&
dents came to think of education as something which would enable
them to get ahead of their less fortunate rivals rather than as an
opportunity to prepare themselves for the service of society. Vicious
as this ideal appears when fairly examined, it will take the people
of the United States a long time yet to abandon it. In the second
place, the elective system became too elective and thereby sowed
the seeds of its own destruction. With the introduction of the
elective system the demand for new courses became great. Teachers,
whose old courses were ever growing less popular, began to offer
so-called popular courses in order to outbid teachers whose courses
seemed more popular with students. Departments became jealous
of each other because of the enrollment of students. With the
adoption of the scheme of majors and minors, this jealousy t',_v
the form of rivalry for major students, and in order to get them
departments inaugurated a race in the addition of new courses,
irrespective of whether or not there was any real demand for them.
Students, alumni, and parents also occasionally made demands forr
additions to the curriculum. Business men, in particular, asked
for the teaching of many new and unorganized subjects. All seemed
possessed with the fallacious notion that the study of one subject
of knowledge would benefit a person as much as the study of any
other. They said, “Any course of study properly pursued is liberal.”
Failure of high schools to do their work well also forced the col-
leges to remain partially secondary schools. As a result the cur-
riculum not only became overcrowded, but began to include snap
courses, courses of high school but not of college grade, and some
courses positively worthless, until finally there were added a g caf
mass of extra-curricular activities; and then was ushered in tho
third period in the history of our system of higher education.

Extra-curricular or student activities have had a gradual
growth. They began in a very modest way with literary societies.
But when students were given this chance to organize, they soon
seemed to become possessed with the organization mania. Literary
organizations were followed by athletic organizations, political or=
ganizations, musical organizations, social organizations, class organi=
zations, memorial drive organizations, booster organizations, military
organizations, and other clubs and societies too numerous to mention.
Few of these organizations are bad in themselves, although some
are better than others; but if there is any need or place for them



